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'Introduction

This paper focuses 'on antecedents of the counselor's perceived influence

on students' thinking about their future work. The research addresses' two

sets of queiiions:

Pt

t

1. What is the process which results in counselor influence on
.1"

s e

students?' In particular, do certain characteristics of.counselor-
..

student interaction (such as the frequency or quality of the

interaction or the perceived warmth of the counselor) result in 0

increased counselor influence On the studeklt?

,1

-2. '.0n Which students is the counselor most likely to have the

?-.greatest influence vis -a -vis future plans?

certain s udent status characteritics (e.

e)hnicity) or performance chAracteristics

In particular, do'

g. social class or ,

(e.g. grades or

.achievement test scores) increase the likelihood of counselor

influence on the student's future plans?

,fsThe-tounselor s influence on students has been a concern for both
..

ctifioners and researchers._ Counselors often deplore their minimal oppor

nity to affect students (Birman, 1976)% Many counseTots feel that their

bure4ucratic &pies and extremely high cape" loads sharply curtail ihg anioun
/

f time-and attention 610v can,dgvote to student problems and plans. Re-
.

searchers, by cootrast have proposed that counselbri have a tremendous

effect on student's in the function of social "gatekeeper". In this view
.

counselors reinforce the ascribed^social stutus of\students by affecting

derit aspirations (Bowles, 1972; CainO?,.1974; CiCO rel and Kitsise, 1963
1'

The difference in the perspectives of researchers and counselors emphaAi

bow little is empirically known about how counse ors influencestudents

The research-repotted in this paper exp .res the process throug

counselors influence student%. °Our conceptiOn; f the .counselor's role
,

high case loads at a Tarte nupber of bureaucriitic'demands on the cpu

time. But even within the image of the "overburdened" coun.Seior, inf

,

4
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on certain students can and does occur. Even if:Most of the counselor's duties

- are routine and bureaucratic, the counselor's role has implications for in-
,

-fluence on students.

The pqrpoSe_of'dhis paper is not merely to assure or to caution counse-

lors that, overworked thoughthey are, they are having an effect.- Our approach

to the counselor's role was also chosen bebause of certain gaps in the tra-

ditional view of counselor effectsf4jwhiCh is,foumd in the sociological liters-

,ture. In order to highlight the contribIlion of our approich, this past

literature will be briefly rdviewed in't4 next section.

The Counselor as a-Gatekeeper

A number of social scientists have depicted the counselor as a social

"gatekeeper" (Cicourel and Kitsuse, 1963; Erickson, 1975)". The term

" gatekeeper" conveys an image of the counselor standing at the gateway tb
f'

higher social-status,'Making decisions about which students should pass

though to eventually become higher statu members of society. The concern_

of some writers, is that, through their ignmant of lower status students

to lower curriculum tracks,, counselors reinforce existing social status

`orderings (Bowles, 1972; Carnoy;'1974).

Empirical studies have lent Some support to the "gatekeeper" conception

of the counselor's role. In particular, studies have shown that; student

aspirations for the future are affected by interactions with counselors.

More frequent interactions with counselors are related to a closer fit be-

tween student aspirations and either tested ability (Armor, 1969) or status.

characteristics such as ethnicity or sex (Graham 1974),. In other words,

it is possible that students who have high aspirations but who are members

of lower status or ability groups will have their aspirationstoried---"
.

;

through interactions with counselors, while higher status or higher ability

studenjts,will haye their aspirations raisedthrough.interactions with the
_

counselor. These effects on aspirV ation would be lOgical outcomes' if counselors

did,'indeed, encouragelower status students to enter lower curriculum tracks

and Vice-versa, ,

Although the "gatekeeper",conception of the counselor's role does

receive, some empirical support, the underlying evidence and the assumptions

-2- ,e t
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on whichlt is based might be quettioned. First, /itir'gatekeeper" argument

is based on the assumption that counselors' have the-organizatignal right to

assign students to/Fourses and tracks. There is no evidence that this right

is pervasive. Counselors, sometimes argue that teachers and students,them-

selves make-the final detisions- on student assignment to courses more,often

than da counselors (Birman, 1976). No representative data exist on the rules-

used in most high schools to assign. students to courses, and, terefore, on

the extent to

From the

"gatekeeper"

which counselors exercise the "gatekeeping",

perspective of this paper, amore important

conception is that it dopes not distinguish

function.

weakness of the '

,

ich students.coun-

selors are most likely toaffe9t. Cicourel and Kitsuse (1963, p. 101)

emphasize the counselor's.tremendous impact on studentS when they state

that counselors "may alter the students' and parents
/

:conceptions of them-
/.

selves -and each other anewhat ls best for the stude t in all areas of life ".

.However, Cicourel and Kitsuse do not carefully qualify this statement. Cer-

tainly the counselor cannot have such a tremendous impact on all students.

Such an image would not be consistent with the statistics on counselor-student

ratiosr Armar,(1969) reports that, on the averae, the counselor-itudett

-ratio in senior high schools across the nation as.1:621. Given the limited

amount of time that the-counselor would have available for,each student, the

counselor'S impaCt on most students is likely

ical studies of counselor effects cited above

do, indeed, report very smt counselor effec

cannot have a great intlact an theiplans of a

keeping" litetature leaIes us wondering abau

strongly affected, by their interaction with
, -

Finally, the evidence used suppOrt_t
. .

.!

effect on students could be eas y interpre
t

correlations between°the frequency of coons.
closer fit between as irationi fnd achiev

or, between aspirati s and stu

dohotnecesaarily mean that t

:the clOSer fit between aspirat

"and Hotchkiss (1972) found that ehi stron

4

nt status

e interacti

ns and stt;

o be very small. The empir=.

(Armor, 1969; Graham, 1974)

s on the whole. If counselors

1 of their students; the "gate-

whlch students-would be most
. ,

he counselor.

0 counselor's "gatekeepinh

ed in other ways. Measured

1°r-student interactions and a
o-

ent test scores (Armor, 1969), .

haracteristics (Graham," 1974),
4

ns ilith the counselor _caused

ent characteristics. Rehberg .

st predictor of, the 14el of

r
9

O .0
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A

counselor's educatiohal advice to students was -the studen educational'inten-.
0

tion at a previous point in time. Similarly, students whose. aspirations were

more compatiblevith their tested ability or their status might conceivably

feel morecomfortable with counselors. If such students sought.out counselor
.

interactions moire 'Frequently
than

other students, the empirical relationships

would not reflect counselor infuence at all. From the available evidence,

the direction of influence is
4
unclear:

Our'questions about the ..;gatekeepinr ,argument highlightourignorance
. .

about the process which ultimately results in counselor effects on students.
0

Without knOwing the antecedents of cauhselOr influence in general, differeft

tial effectson different kinds of students cannot be predicated. Without more

information about patterns of ceunNelor-Audent interaction, we'are not in a

position to assert that counselori,influence students rather than being in-,

luenced by them.

Th:: research presented

focusing on the antecedents

in this paper'beginS to address these issues by
.

of counselor influenCe on students: Given that

counselors are responsible for so many students, wefsk under what conditions
1 1-

might counselors have any conceivable infimence? In .the course of answering

this question, we will be able toasseSs whtch students are most.0likely tobe_

influened'by their counselors. ti

-theoretical Framework

The theoretical-framework pre sented LI this section will propose,that

theirequency and quality of counselor-stunentinteractiOns will result in a
4

st dent's positive sentiment toward thecounselor. This positiVe sentiment
o

w' , in turn, be the basis of a nounketoesinfluence, on the `student,.

In order to understanthe basis tor this argument, we must begin'with
4 r so

our conception of influd.nce.; March (1955), .-states that influence'can.be:said
, .

_
.

to.h ve ociurred'only if the behavior- of the infinenced person is, sfter .

lesome ontact with the influencer, different than would have been predicted

prior to the in teractIOn. Strong (l'9685, drawing upon the research on
t. , , s ..,

,!

opinion change, conceives' of influence as a cognitive evenE involYini the

acceptance by one person of another's Opidlon which. is contrary .to his own.
, .

. .

tf

-4-
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. r
-For both of these writairs, the e ssential component Of infiuence'is some change

+ lllal
.

i,. .. ..fin the person ,being 1pflpenced,
. ..

One way that counselors mlght proddce a change in the student would be

to develop?a close relationship withthe student,,or'to become a "significant .

0-4-other" for the student. In such a situation, counselor approval woult...2evomei-
.

from the studentls persPective,. a valued resource. The literature'On social
-.

power (Emerson, 1'3) would lead us toopredict that,- if the students valued..,
0

r.,

the c6unselort.s pproval, they would shape their attitudes
c,

the behavior

in order to gai 'this approval.
,.

"
. .

4UndPr wha conditionbwould the countelor become a "siefificant.other"

r

r.

for thestud6 t? We might speculate that those students-who haire the most

interactio ith the.evunselor have a greater chance of developing a,close,

personal relationship with the counselor. George Humans (1950) notes that,

in man human'groups, increased frequency of interaction increases positive

sentimer among members. Positive sentiment might .also be produbed,through

More discussions about personal issues or discubsions abOut a_broader range ,

of issues. The°positive sentiment between counselor and student would. be Th'.

.
_

one foundation of the counselor's influence on the student. A series of

research studies by Strong and his,associates (pall, 1973; Strong and Dixon,
.

1971; Schmidt and Strong, 1971; Strong, 1968) show that counselor attractive:
,-

ness'and trustaorthiness, two aspects offlositive sentiment, increase counselor

influence on students. P
...-

-

In their interactions with most students, cOunselors'are unlikely to ,

develop the types of relationships 4,114ch would result in high colInsdror in- .

fluence..'In an earlier section, we mentioned diet cognselors,are typically

responsible forr'a very large, number of spu ents. Armor (1969),arso reports

that in a national sample of 60,419 high sc ool seniors, only,25% reported

-having seen their counselor...more tilan three apes. during the past year.

Furthermore, forpost_stddents, interactions with counselorb are more likely

te focus on program planning Or educational counseling rather than iersonal
. . . ..

issues (Armor, 19E9)
...

,
. ..

_ .
Clearly, couheelOrs do not; have the" opportunity for Oe'amount or depth

of interaction which would enable them't establfah a persofial-relationahip. .,; .

with0most'students. ThiS. has.two imp cations for codneelOLinfluence.
.,E.

. .

-5-
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\, First, as has been -d

counselors are.likel

ficant others"., such'

' establiish cloper rela

enced by them-than st

fOcus of our empirica

If we label as

Characte4zed by low

planning, our argum

1. Compared
.

students

more lik

j
dl

umented in the liferatore.Mah4 1953; Armor, '1969)

to be less 'influential On students than other

s family and frriends. Second, thode studentswho do

ionships with counselors are mbre likely to 'be influ-
x.,

ents who do.not. This second Implication is a major

analysis.

ootine" the typical student.interactions'with'counselors,I
requeney and whose subject matter' is focused on program

can be summarized in'the following propositions.

students.who have routine interactions with counselors',

o'have non-routine interactions with counselors will be

y to have positive sentiments toward'counselors,

2. Students who have positive sentimehts toward counselors will report
A

more counselor influence on jtheir'plans for future'work than students

who do'not havepositiiie sentiment toward the .pounselor.

We are proposing that positive student perceptionb6of counse

'the''effects ofnon-routine interaction upon counselor influence o

or4 mediate

the student's

future work plans. In other word,' nyi-route interactions pro idethe%

,social- psychological foundations for inc student perceptions of counselor
'4.

.. I

influence. (Hereafter, student positive sentiment towardcoonselcvs:'will be

. labeled "perbelVed cponselor warmth" or, simply, "counselor warmth".)

,

Other Variables in .the Analysis

Y.

In order to adequately evaluate our predictions about the Counselor '

influence procesp, a number of student characteristics will be explored simul-
.

taneously'with the charcteristiCs of counselor-student interactions. First,
!

the student's socialclass will be included in the:analysis because the results

of previous redearch'shove that social class affects student petd4tion of
.- N 7

o

counselor influence. y
.

. 7) ,

Armor (1969) reporta aatudy.of counselor influence in three high schools

Bostori.- He asked 25=35 students in each of the three schools to,list their

first or second choices for perso na "whose advice has been4ost!important in

making plansPaboutyour future" (p. 121). dent. responses to this question

00. tet...... 0.* ?

e .

1



.. indicate that from two-thirdito three fourths o
k. .,

felt that their family was their .most important
, -

future. In general, very few students repofted

r

the students in each school

urce of advice about the'

counselors, to be' important

sources of advice. ,- ,f
. ,

,

However, there were some interesting differences among different kindb

tf students. While no suburban middle class students. mention'the 'counselor

as, their first or second choice,lipersent of the urban working class stu-

'dents chose counselors as their first choice, and
.
another 19 percent chose

.
,counselors as their second choice. While these numbers should be read with,

e'

some skepticism due to. the small number of students within each category, they

stiW indicate a difference betweem the two types of,students..

SoSme of Armor's other findings support the,smpression that studats-with

lower social class backgrounds are more influenced bycounselors. than higher

social class students. Hee/found tha correlations between ability and both

aspiration and self-concept of.ability.increSsed with more frequent inter-
-

action with the cou nselor. These findings Were,etronger for studentsof,

lower social class compared to students of higher social 'class.

Other studentcharacteristics will be controlled in addition to social

Class. Ethnicity will be used-0 another measure of student status because

our measure of student social class may be

objective measure of social olasi, we were

Of parents' occupation. Student ethnicity
.

from-school records.

unreliable. Rather than an

forced t(4ely on student reports

, on the,otherAhat4,,was gathered

\ Student achievement-scores and gkadesaill also'becontrolled becguse.

students with.low:performance on either of these measdres might be more

likely to'interact frequently,with counselors or dismiss topics in addition
,

to program plannipg. We wanted-to ascertain the effects df frequency .'and'
\

quality of interactidh on Perceived counselor warmth and influence indepen-

dent of grades ant scores.
eee

The analysis in this papet focui on four sets of question:.

.

1. How d^ students describe their interactions with counselors?

How often do students interact with counselors and on,wha£

subjects do the interactions focus?

Jr:
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`2. How in luential on future plans do students report their counselors
,

to,be? How does the perceived strength of the counselors influence

compare.to-theTerceived influence of. other significantl others ?'

3. Do our predictions of counselor influence as a function ofliop-

yoUti e interactions and counselor warmth receive suppdrt4in the

data, independent of the 'effects of student characteristics?

4. In what ways do selected student characteristics (social clasS;

ethnicity, gtades, achievement tests) predict perceptions of

,counselor warmth and influende?

,

Before assessing hoi our data answer these questions, we will review the

design of the study., I

e

N

Design ofmlne Study

The Sample ,
.

. .

I.
,

.

The data lased to evaluate our ,arguments were a subset of items from
: v

a questionnaire.administered to igh,school students ire8an Frandisco in

Spring 1.97ir Background data, giving ethnicity, grades, and scores on

standardized achivement*tests and unexcused absences for each student, were

also collected. The 'questionnaire Was rcompleted by 772 students, a 5% random

sample of thestudents in all eight comprehensiye schools in the city. The

initial response rate Was approximately
7

80%, with 20% added from a randomly

enerated list of alteietes.*
)

\

The sample was diverse in ethnic c&nposition, reflecting the ethnic

'. distribution of'Itheocity. FOur groups are represented: Spanish Surname
.

Other Whites, Blacks, and As4h students.
. A

Operational Definitions and Methods of Analysis

le, I

4

The following variables were tapped by items from the student questionnaire.

* Elaborate measures were'taken to minimize hon-responseto the.questionnaire,
and to preveut bias in the sample. A full description of these procedures is
documented in Birman (1976) and can be obtained from the author.

-8-
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Frequency of Counselor-Student Interactions. Students were asked to

respond to the question: "How many time baveyou had discussions with.

r your counselor 'since last September?":.--Never, once, 2 or 3 times, 4 or 5
.

times., 6 or more times.

Subjects of Counselor-Student Interactions. The following questions tapped
-

the topics discusseci.in-counselor-student interactions: "Students talk.

'about different things with their counselors. How many times have you

talked' with your counselor about] these things since last September
. -

assignment to specific classes or courses, plaInning your school program ,

.

in general; your future After high school, problems with your school work

and probl in your personal life?" 4esponie categorliies for each topic
4

were: never, once, 2 or 3 times, 4 or 5 times. 6 or more times.

4
.

IV
, .

Quality of Counselor-Student Interaction.' Using cutpoints for all ques-

tions bettveen "never" and "once" the above questions formed.a Guttman . .

0

seals with a reproducibility of .93, and a scalability of: .86, We labeled, .
.

.

this scale the quality of inteaction scale. 01 .

, . -I

Positive Studegt Sentiment Toward Counselor: 'Perceived Counselor Warmth.'

This `variable is.a measure tapping student perceptions of the counselor's

friendlinesa and personal interest. Since the responses from the follow-

ing two questions were h .ighly correlated .64) they were added to-

nether to'produce an, index'of student perceptions or positive student

sentiment toward counselors. The iteds were:- "How friendly are your

a. Cipunselors:'- .2.EXtremely friendly, very. friendly, moderately friendly,

slightly friendly; not at.all riendly," and "'How interested are your .

0 . . .

counselors in you as a person? Extremely interested, very interested,t.
moderately interested, slightly interested, notdat all interested." .

Counselor Influence on Student Plans 'for Future Work.''Students were.'

asked: 14-How much influence do (counselors) have.on your thinking about
10,

,your .future wOrk?T-Extremely influential, very,' mo4era4ely, slightly,'

not at all influential. " *.

1

i

le"iecauseiof the focus on the change iinpliled, our conceptual, definition of .."

influence; the dependent variable 'chosen for this research wasstudetit
...

perceptions of the counselors influence on the student's thinking about
. .



ti

..,
Ethnicity. Student ethnicity was collected from school records.

,
I

.

\--,..,

.%
-Is

.
i

Social Class. A five-p8int scale was developed which coded\ responses

to.an open-ended question about father's dccupatiori. If the gather's.
, , -

-occupation was'not listed, mother's occupition was substituted.

Gradeuin English, Student grades were collected in four subjects:

math,.English, _social studies and vocational/business courses. In

-this study, only grades in English -were selected for analysis because
t.

:many counselors seem to consider graded in English.most'basiF to other

school performance. -Prelilinary analyses uS4ipg other subjects showed

similae.patterne of result's. ,

.

--
Scores on 0th Grade Verbal Achievement. Data were available for

Math and Read-ist Achievement Tests at 8th and 10th grades\,. In our .

analysis, onlylOth grade reading scores were'used. This was a more 4

4 - . ,
recent measure and we had-test scores for more students than for other -

.d
- - A.

, r

'

:tests. , ,,

-,

'; , 0 ...
, 1 -

4
.4'_ Our-predictions about the relationships befween characteristics of

colanseloi-student interactions and perceived counselor influence were tested

using regression analysis. This technique permitted.us to test our predic-

independent of Other variables of interest (st ant social class, eth-

nicity, grades and achievement test scores). Pribr.to the,regression analy-

ses,ses, we will examine the frequency distributions of our major theoretical.,

varrables. 'This will provide_ a picture'of thel. types of interactions reportpd
1. .

by mot 'students and -the extent to which students perceive counselors

inkluentialrpomparid to others.
.

- -, .

1

.

future Work. We usethis_mdasure because Alms a more accurate, though Sub- ,o

. . -
. , .

.

jective, reflection Of a change in Student aspirations than the correlation be-
kween.counseloradvice and student aspirations. We-reasoned.that,,the Stronger .

the perceived cqunselor influence, the more likelpthe'counselor'would have
been'to chAnge'the student's aspirations.

.- i .

. V"

I

4
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Results

X--

_-
Table 1 presents the proportions of students repotting the frequericy

Of their inberactions with counselors. The table .reports the number of

times during the school yearwhich students reported meeting' with their

counselors, both in general and for specific subjects.

,
4

Table 1 About Here

'-41 - 411

.

.

Table 1-iepresents an overv4aw...of,the nature' of counselor-student

-interactions for most students.' First, we see that'the most common fre-

quency of couns-r student interaction, in general, is two or three times

jlet,,sehool'Year. t e majority of students (56%) report interacting with

counselors one to three times during the school yearz, althhugh a -substantial
. .

minority of students (38%) report interacting with Counselors four or. more
.

times' during the,tchool,year.
, .

Turning .to the subject !metier of counselor - student interaCtions, we -

see that students are much more likely..foreport that they discuss assign-
o

ment to courses and program planning withitheir counselors than they are

likely to disqussAheir future plans, school or- personal problems. Only
1,

237, of students in our sample reported never diScusding assignment to
0,

sourses with theircounselors, while only 15%- never dfscuSsed program planning

.1.n general. While most students do discuss their'programs and courses with

counselors at leastonce, and, usually, two or three times during the school .

year, students reported much lower frequency-of discussion about their

future after high school with counselors. Fully 40% of the' students in
.

our.sample'reported that they never dINtuSted their -futUre after'high school



I

with their counselors. An

ported only one 'discussion
44.

%the past year.

.1

additional '29% of the students 'in the sample re-
,.

about their future plans with coun4s.lers during

Table 1 also indicates that, in our sample, the majority of'students do

not discuss school of peiSonal problems with their counselors. Fifty -eight

percent and 84 percent of the students respectively, report never discussing

probleMs with school work or-problems with personal life.

Table 2 presents the distribution of student responses on our dependent
-

I
A

variable, student perceptions of, dounselor influedce,on their thinking about._

future work, and compares percdived counselor influence to. perceived influence

from, family, friends and teachers.

Table 2 About Here

.

Twenty-five percent of the students in sample report that'the,cOunselor

is extremelyelY or!.:very',inflUential. Anothei twehty'.-Tfive'peirCent -report that the

counselor ispoderately influentlal. Twenty-eighfpercent of the students

reported that counselors were not at all influential on their future plans.

The distribution of student perceptions of counselor influence is almost .

, .

identical with student perceptions of the influence of.both teachers did

friengs. Only in the case of _family did a large majority of students report

a substantial amount'of influence on their thitking about their work. Seventy-.

threepercent of the students in'the sample reported that their faMilies were

either extremely, or very'influential.

Table 3 is a correlation matrix of alVof the variables which are Of
r

interest in the analysis. *ere are many significant relationships in'this.

matrix; largely due to the size of our sample. 19e will examine ea ch of the

counselor variables in turn. Student report Of 'the frequ4ncy of interactions
.10

with the counselor do not reveal Very strong relationships (although a number

of significaht'ones). Spanish surname and Asian studehts seem somewhat less `c
.

likely to have frequent in teractions with counselOrs while.Biack's&dents

'are,Mpre report.frequent interao.,tiops. Students with low: grades

and achievement are also somewhat more likely to report a high frequency of

y.

14 .

_-
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1
i

-CP .

interaction with counselors. Freqhency of counselor - student intetaction,is-

strongly-related to the quality of counselor-student interaction Outman
, ,

. . . %

scale) as well as student perceptions of counselor warmth and influence.

Table 3 About Here

The quality of'counselor-student interactions seems to be strongly related
, .

to AleWer variables than the frequency of interactions. Students with low read-

ing scores, but expecidlly students with low grades are more likely to report

"talking to counselors rzboutpersonal and school piobiems in additiOn to pro-%

gram planning and future plan's. There is also a fairly substantial relation-

ship between quality of counselor-student interactions and

. of warmth and influence.

-Black students, students with low grades and students with lOw aChieee-.

'meat test scores -seem More,likelY to perceive die counselor US Warm.Coun

elor warmth is, in turn,very strongly correlated with student perceptions

/ of counsel.= influence. '

Finally,, while social class was unrelated,to either frequency Or quality

student perceptions

S.

14 .

of interaction,*student perceptions of counselor influence .is slightly

(although iignificantZY) correlatO with low social class.- Black and Spanish

Surname stUtlents Aximore likely to perceive counselors as influential about
,

their thinking abbut the Suture,

ceive theoodnselor as influenti

strongly, students 'With low achi

e

while Asian students are less likely to per=

al. Students with low- grades, and, much more

evement test scores are,siee likely to perceive
/ .

,,,the counselor as influential on their thinking about theirfuture work. As
.

.

mentioned above, student,perceptions of counselor influence arelstrongly.re-
,

lated to student reports of the frequency and quality of interaction with the

counselor as well as student perceptions of. the Counselor's friendliness and
, .

.
Iconcern.(the components of warmth). ,

'Table 4 repoits the results of a regression- analysis predicting student
, -

parceptions,of.counselor warmth. While Table 3 reported significant corre-

lations between students "' perceptions of counselor warmth with ethnicity

(being Black:and not being-ASfah), and with student_grades, these variables
--.

are not significant ptedictors of counselor warmth in'the ;egression analysis.
/r



The significant predictors of counselo war" in the regreesion analyti
N

are frequency and quality of counselor-student interaction and student hieve-

ment test scores; student's reporting high frequency of interaction with

counselors and students with high quality of interaction with counselors re,
more likely to perceive counselors as warm.- Whatever the relationship be

tween students, ethnicity or grades and perceptions of warmth, these relat on-11,

ships seem to be mediated by the characteristics of counselor-student intei-

,actio ii the student's achievement.

Table 4 About Here

401.
f

While not signifiCant, the directions of'the relationships indicate that

Black and Spanish:Surname students perceive counselors as warm compared to

other students; the relationship of social clasp to perceived counselor warmth,
.

controlling the other :variables, isaegitgii4e.,
, Table-5 reports regression results from an analysis predicting student

pe cegtions of cogribelor influence on.thinkingaboUt future .work. While Table

Endicatea
!
signifiCant correlatAokbetweea4bUnselOr7.4ftnence.and aid &f the

Table 5 About Here

''
.

.V
1 dr

variables to the equation, the
re)

gression results indicate that stifieni per-

ception of counselor Warmt* by far, the strongest n dent predictor, s f.- degen

, ... 1.

of student perception of counselor Influence. /tStudentswith law achievement'

test scores and Spanish Surname students are also significantly more likely ,

. .,
,

to perceive higher counselor influence on their
V
thinking. Black student'`*,

are also more likely- to perceive 5he counselor as influential, but the direct

effect .of being Black is not signifiCant. ,(Givep the higOdrrelations be-

tween Black and4ow reading achievement, it is likely that the effect of being

Blick"is malted through tenth grade-reading achievement scores: Similarly,

the high correlations of frequency and qbaiity of counselor-tudent interaction
..

and counselor influence indicates that counselorwarmtH mediates the effects
, 4

. - -

---.

-14-
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of frequency and quality of counselor-4tudent interaction on student perceptions

-of-counselor influence. -

Discussion

' ,

The focus of this,study has beensv:. (1) describing typical patterns

of counselor-student interactions and counselor influence on students', and
A .

,

_ (2) tdent ying the an ecedenes of student perceptions of Counselor ,influence
. --- -

on their p ans for futu e work. The antecededts of.perceived influence were

soughtin he,patterns f counselor-student , quality

and warmth and imthe ffects of certain studen characteristic (social

/class, ethnicity, odes and test, scores).
. , ./i

,

. , What (16 our results indicateabout the typicaipatterns counselor

interaction and influence? First, we faUnd that cOunselofs,are not perceiv ed.0 *"'

, -.Jr

.

as highly influential..by studentt, at,least'when compared to family. This
. - .

findIng,confirms the resultsof past,research. .

. .
'.7. . One could hardly expect counselors 6:1 be perceived :as influential,. given

the interaction patted implied in-Table 1*. Table 1 confirms our impressiona '-

fram'the earlier liter ture that for-most itudents, interaction's with:Ccunselors, 1
7.4 1

ani infrequent, and focus on program planning. Given that so large a propor-

tion'of students (40%) report never discuSsing the future with. counselors, and

an additiocal 29% having had only one discussion about the futute in the past

year, it is hardly surprising that counselors are not perceived as more in-

fluential. On the other hand, we should note that 50% of the students in our

-sample reported that counselors were moderately, very', or extremely influential.

This is a substantial proportion-of studentsi indeed, a slightly higher pto-

portiVon, than those reporting peers as moderately, very or extremely inffuen-:

tial on their thinking about their future work. While counselors are clearly

. not the most influentialivoge in the lives of many students, they do seem

to-have an impact on a substantial proportion_ of students.

Our data clearly indicate that counselors do not have a strong influen ce,

on all students. What kinds of interactions characterize students who report

'high amounts of counselor influence? High frequency and high quality. of

A

-15-
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counselor-student interaction did'increase student perdeptions of counselor

warmth. Students whoperceivelii counselors as warm were the most likely to
k

pirceive the counselor as influential. Thus, the ahalysis supports our ini-:

ttal conception of the process which- predicts perceived counselor influence.

Counselor effects on students-can '6e predicted through a socia'l-psycholoiical
tts-

,influence process. However, the low explained variance of our regression

equation's clearly indicate that other processes, are at work which would

-affect the strength' of the counselor's eifects_on student's. Identifying

,Ithege other processes is an important projet for future research,

that other student characteristics predicted counselor,influence?

Independent of the frequency and quint); of.heir interactions with counselors,

we found that students with low achievement scores are more likely to _per-

ceive the counselors as warm and are more likely to be influenced by them.

This finding is surprising if we consider that law achievers are perhaps

legs likely to have pleasant interactions with6counselors.

A related finding is the trend of'studenti from theikwest status ethnic.
Zs,

grimks (lack and Spanish Surname' students) to be more likely to perceive

coup efors as wairm and inflUential thaOare other Aude'fieg, These findings

are Uhexpected,in the light of past literature on ca&seloS which has sui-

that°studentS'ILir develop_the--most comfortable interactions with, and'

are most influenced by, counselote who are similar (Erickion, 1975;jahmkdt

and Strong, 197l). Gi4en that most counselor in the San Francisco district

are-non-minority and middle class; even the direction of our results is

ressive. . Y ;

What'wouldlexplain, the patt s of reSnits? One possible explanation
. ;./.

-can-befound in the work ref KnOx and his asociates A/4)-. ,Itiey found, that

Students who-were planningto work after high school were mort'oriented to
,

,

counselors than were students who planned to go to college. Since low-

',achieving and loweroostatus students would be more likelyto be seeking work
lz`after

high school, this higher orientation toyarti counselors might produce ,

. A'
he perception 'of counselors as more ihfluential. -,. .

\,.$ -:,

t Furthermore, ;low- achieving- students may be more dependent on counselors
A 'I'A .. '

"'
-

for informatlea about their future options. , If low achieVing-studentsiare in
,

\l,

midge cilass homes, they may be more influenced by counselors because their
.



'

.

families areanot,likely,tochave the types of information most appropriate to
5',

'their peeds.% If low achieving students are-in lower social class eaviron-
,

ments, dhey may Se more likely to respect the counselor's'authority and there-,
fore be more influenced by her. Thus we can speculate about-soroe possible

,

eXplanationsof the perceptions of low aCtieving students as more influenced

-by counselOrs, But why,wvuldthese studentskperceive the counselor as warmer?
, ,

Therelatively high perceptions of counselor warmth On the part of low-,

achieving Students and students from lower-achieving ethnic groups may. be

_attributable to a phenomenon similar to a pattern among teachers described
'A

by Fernandez, et al. (1975) and Massey, et al. .(1975).. They found higher

student perceptions of teacher warmth among students from lower-achieving.

ethnic 'groups 'compared to stAdentkfrom higher-achieving ethnic groups.'

These researchers argued that teachers may be warn toward low- achieving

Students without using challenging academic standards which motivate these
,..

'students to improve their performances. Similarly, counselors<may be warmer

4.tOr lower-achieviu:students,' i.e. provide emotional support for these stu-
.,,

Aents, without rising the counoseling relationship to. encourage 1.4184d pert.',

EOrmance. The extent to which'.counselor interactions -with, students. Conforms'
...

n to theModels for.teacherapreSented by Fernandez, et 4..'. poo, and Hisser,--'.-',

*Oiee al. (1975)ia'"YstbleCi kartfUture investigation.
- _

One additional note about-, the low sociat class effect in our analysis.

As mentioned earlier, past literature on counselors suggested that students _
from lower haial classes are more likely to be influenced by counselors

than are students from higher social classes (Armor, 1969).. Our analysis'
i I .,

suggests that this effect is'not present when simultaneously controlling

. for 4ch4eVement or ethnicity. However, since our social class measure was

basedon student resort of parents' occupations, these findings should be
.

replicated with more reliable social clais7aeasures. -,,,,,

lb summarize, this study found that counselor interactions:withmost stu-
.

dents.are infrequent and focused oh program planning. Most students.do'not
J

.
.

view counselors as a major influence on theilluture plhns,,at least when
. .. ., _ , .

. Comparedmto family. But counselors are influential when they haye an oppor- ---.-.=

.

tunity to have uon-xoutine interactions with students. FurtherMore,-for some
,

.

students, counselors'are perceived as warmer'4and more influential independent
,_ :,,,f.,1f'4 : ,, ,

of interaction patterns. , 0

19
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Conci*ions and ImpiiCetiOns

.. b'

'This paper began with a review of past sociOlOgidAI research on the
. .

effectsOf counselors. Most of thls,past research views the counselor as
,,

a "gatekeeperperPetuating,thesocial.AtatUs orderingi)y giving students
-;:c

- ad ice whiCh is compatible with their,sbcial status. This
'
gatekeeping con -

ception
. ,

as the predominidt image used even where it is shown that counselors

are more sensitive to,student achievement(test scores, than to social status

measures.(Rehberg'and Rosenthal; 1974).
.. . . .

,

The research reported id this paper takes a 'different approach to coun-

selor- student interaction by looking at the processes which predict student
I

perceptions of the strength of counselor influence. The outcomes of this
3

research address the earlier literature in two ways. First, the process

outlined in this paper indicates that the, channeling of students, if it

occurs, may occur in an atmosphere in which counselors are regarded as warm

-and concerned about the welfare of the'student. Those students who, in the ,:,'

gatekeeping iterature are most likely to have their aspirations lowered by

,counselors; A're,o'thda whdYiti this ,study ate most likely ItVreport'
.,/

the counselor as.warm "(friendly and concerned). i
..,

Secondly, this study actually strengthens the'impact of the channeling
;:-:

argument. While past'studies have indicated that counselors affect students

in-the direction of lOWering the aspirations of certain students, this study
.

---------
.
, .

adds that counselors are alsp most likely ,to have a strong impact on these
.. .

studenia' thinking abut the future. ,

. .

,

.

Of urse, this study alseleaves a.number of areas unexplored and,
1 ,f ..

open_to i they research. The low correlations ofall ltudent characteris-
. ,

s- .tics with a her the frequency or quality of.counselor-student interactions

points to thezneed for more studies, about how counselors spend their time

and with whom. One flaw in this study was the interactions initiated by

counselors could not, in ouia, be separated fTominteractiOns initiated

bg students. Such a separation would provide more precise information about -4

patterns of covmselor-student interactions.-

-18-
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"Anotheriarea witiOh needs to be explored ifi'depth.is the relationship
-4

between student perceptions of counselor influehFe and counselor effects on -
.

the level of the students aspirations, While this relationship has been in-
.

ferree-from Ile findings of past research, better data on,itudeht AWratiens,
, ..

counselor interaction and perceivedcouhaelorinfluence needy.tobe gatherU .

-,.
from the same group of students. Longitudinal data would;be extremelyhelpf4

'to disentangle the impact of coundelts on Students. .
i-- s, 6

,-,

Finally, this study has implications fo counselors .in the h*ghschools.. '0..
, k

:

a.
06

In the face of themlarge numbers of student for whom they gre.egponsible
/

, ;.....,

i and the Many duties they are called upon to erforp6 high school counselors
. ;

. ,.

often question their ,own impact. The reSul s, of this study indicate that
-

-... 1 ;-
$

characteristics of the counseling6rel4ions JP can gave a stxOng'efect oo,..
...,

some students.,. When counselors r4ate to tidehtd in a non-routine manner:,

students are, more rikely.to perceive couns .ori. es warm. Counselor warmth

is; in turn, the major deterdinant of counselor influence on student' plans
,

for future careers. -

s.. ,

.1'

.
Coungelors must be especially careful of the adVice they give to those

students who are*more likely t
, .

independent of the non-routine

Our. data indicite that some st

or those from lower-status eth

selors as
,,warm.

and influential

careeriplelt would weigh morc
pOwer by either providing'fal

low achieving students.

o perceive counselors as warm and influential ,

frequency or quality of their relationship.

udents, notably those with low achieveMeht

nic groups, are especially likely to see coml..

For such students,-counselor advice about

heavily. Counselors must hot misuse their 4.

e ncouragementencouragement or crushing-digcouragement for
4 4 ,

0 f _

)
-19-
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Tab le 2

Student Reports bf Perceived Influence on `I

Thinking About Their yUture Work - Family,

. Friends, Teachers and CounselorsAIn Percent)

Ot

How Influential?'

Not at All Somewhat Moderately V

Family 15 . '33 . - 40 756
_

)
Friends 24 ' 21 . -25 20 10 .760'

.

'`

1 .

Teacherg- 27 26(:" : 23' 16- 8 769

Counselors 28 22 25 16, 9 767

NIN
sitr

r

(1.

.014

I

-

4
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Tab-/e 3

. 4

Zero-Order Correlations of Student Characteristics, Dimensions of Counselor-Student Interaction and

Counselor Influence on'Student Thinking About Future Work

Social
Class

Being
Spanish Being Being
Surname Black Asian

10th 'Grade

Grades Achievement
..(English) ''.(iteadiAg)

Frequency of
Interaction
With Counselbr

Quality of
Interactioa
(Guttman Scale)

-1 cial Class 1.00' -.19*** 1.02 .11-* .22***
O

-.02

letng Spanish
Orname . A..°Q

.

.-42***". -.07*

sing Black + 1.00 -.27*** -.36***
%

.11**.

"'Ong Asian + 1..00 .21*** ".07* -.13***

'des-(English) 1.00. .36***

t1 ,-Grade Achieve -

tit .03 .

Fequeddy of
.fiteiaction 1.00 i

'?erceive perceived
Counselor Counselor
Warmth Influence

.

. -

-.02 .01

.04
1**
:14***

-.04 -.07*
-

-.07* =

'-.12*** =:07* I -.09** ,

f. %Lark**. .32***

utility o.
nteraction 1.00

-

.30*** .20***

Ivt*v.00
ounselor Warmth 1.00 .43**,4

erceived
bunselbInfluence

i.

*
**

***

:0144 p

°°1 < P
0 e, p .001

+4hese -variables were
dichatombus or "dummy"
variables

O

J.

-.,

1

"1.90

7.

r-
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Table 4

Restflts of Regression 4nalysis Predicting

__4, Studenft Perceptipns of Counselor Warmth

a 4N ' -4.' (a.544) +.-
(

Independent. , .

Variables , B Beta . 21
(

Frequency of
Interaction .43

L
'.24 27..99*** -

Quality of
. Interaction .28 .19 18.4***

10th Grade
Achievement

' (teadin.g)

'Being Spanish
Surname

-.01

.36 .07

Being Black . , .25 . .06

\-.

Grades - (English) ,.05
,

.03 ,

Social Claes .04

-: y
Being Asian ..03 ''p01

'Total

.001

p .05.,

< p 601
p .0 01

R2 = .15

:4.15*

2.01

1:.d4

,
:11.89*;v*

1:Thesample size in the regresSion
analyses is sn/aller than the
total sample size because 'missing ..

data for ,achievement tests

. eliminated cases film analysis

Ala

28



Independent
Variables

r

n._

Table 5

Results of Regression Analysis Predictihg
Student Pergeptions of Counselor Influence

On Student Thinking Abouj Future Work
- (N=544) +

Counselor Warmth

10th Grade
Achievement

Being. Spanish

Surname '

Being Black

Frequency of
Interaction

Quality of
Interaction

Social Class

_ .

Grades (English)

.Being 'Asian

Beta

.26

-.01

81.26***

S

10.46 *t

.33 4.07*,

Qy

.27, 2.75.

.04 .06 2.04 /

.04 .04 ..95

.03 .03 - .76

.03 .50,

.03 .42

* p 1: .05

it** .001 <.p .01

*** 0 <bp $ .001

1803***

`41

.1- See ,note on ,Table 4
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